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Promoting Out-of-Class Autonomous Language

in-class learning as vital to building a sense of community. Lamb (2004) obtained
similar findings in his study in the Indonesian context, where, although they felt that
much of their learning took place outside their English classes, the EFL participants
valued the relationships they established with teachers in class. The Norwegian
participants in Cabot’s (2014) study felt that out-of-class leamning provided greater

Learning with Technology: Learner Traj

The previous chapters have discussed the importance of auto
learning with technology beyond the classroom and students’ var
such learning behaviours. This discussion led to an essential 1ssue

language educators foster and support learners’ autonomous langt
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Learners’ perceptions of autonomous learning with technology
beyond the classroom

The current literature suggests that language learners in general perceive out-of-class
learning as essential to successful language learning, and they tend to regard in-class
and out-of-class learning as serving different yet complementary functions. For
instance, Conole (2008) reported that UK university foreign-language learners in her
study valued their out-of-class learning experience and, at the same time, considered

CHaraclerizea . Uiell - Oul-OL-Clds CarTm =X ’ ATTC
spontaneous, and serving a wide range of functions, includ
acquire language by using it in real life, helping them sustain interest and motn ation
in learning, giving them access to how the language is actually used by native
speakers 1n daily life and thus strengthening their sense of the language, enhancing
their connection with the target culture and peer learners and allowing them to self-
assess their language abilities that gave them a sense of accomplishment, boosted
their self-efficacy and motivated them to set goals for further study. Therefore, for
these learners, out-of-class language learning served different cognitive and
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Show key takeaway from this
chapter

) Here is the key takeaway from this
chapter: Aspects of autonomy

Autonomy in language leaming is a
multidimensional concept that

Learners’ perceptions of autonomous learni..
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B6.1 Language learning and learning other skills

Is learning a language like learning other skills? Think of a skill you
have learned. It may be related to sport, or music, or driving a
vehicle. Think about similarities and differences between learning
that skill and learning a foreign language. Are the two comparable? In
what ways are they the same? In what ways different?

6.2 Consciousness and noticing

In the last chapter, we talked a lot about i and i+/. The former is the
learner’s state of knowledge at a given moment (which may be
inadequate in some way), and the latter is a slightly more ‘advanced” or
‘more adequate” state of knowledge which they may come across in the
input they receive. But how does i turn into i+/? According to Krashen
(1982), one of the ways in which this can happen is though a ‘noticing
the gap’ principle. The learner becomes aware of a difference between
their inadequate i and the superior i+/ which they encounter in input.
This awareness leads to development in the direction of i+/. In
Krashen’s view, this awareness is on a subconscious level. Indeed,
Krashen sees second language acquisition as a whole (like Chomsky sees
first language acquisition) as a subconscious process in which there is no
role for consciousness. Look back to the ‘learning/acquisition
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distinction’ in 5.1.2 and you will see the word ‘subconscious’ right there
in our working definition of acquisition.

But can’t ‘noticing the gap’ be a conscious process? Schmidt and
Frota (1986) suggest that it can. Their paper describes Schmidt’s efforts
— inside and outside the classroom — to learn Portuguese during a five-
month visit to Brazil. He kept a journal of his learning experience, which
was also plotted by other means, including tape recordings. The paper
contains a long discussion of what this experience has to say about
various current issues in language teaching. One of the issues is: the
‘noticing the gap principle’— conscious or subconscious process? While
in Krashen, acquisition (converting i to i+/) is subconscious, Schmidt
and Frota’s position is that something will only be mastered “if it is
present in comprehended input and “noticed” in the normal sense of the
word, that is, consciously” (p. 311). So comprehensible input remains an
important idea, and for it to play a real role in learning, the learner needs
to ‘notice a gap.” But this process will normally be a conscious one.

The data that Schmidt and Frota collect on Schmidt’s learning of
Portuguese provide evidence for this view. Schmidt says that he and his
co-researcher found ‘a remarkable correspondence between my reports
of what I had noticed when Brazilians talked to me and the linguistic
forms I used myself” (1990: 140). Some details: they looked at Schmidt’s
performance on 21 verbal constructions, 14 of which had been explicitly
taught in the class Schmidt attended. The fact that a construction was
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